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ABSTRACT

Reading, writing and counting /arithmetic are the base of the primary education. Through good
reading skill students can learn everything, grasp everything. Due to good reading and
comprehension skills positive effect can be put on other subject’s achievement. According to
various surveys and assessment programmes the primary level students are weak in this basic
skills. Hence the aimof the present study was DEVELOPMENT OF ADIAGNOSTIC REMEDIAL
PROGRAMME FOR ATTAINING LEARNING OUTCOMES IN BASIC READING AND
COMPREHENSION FROM INITIAL LEVEL UP TO CLASS IV. ” For that researcher prepared
40 hours basic reading and comprehension programme. The basic components of reading and
comprehension were included in this programme. Forty —two (42) types of activities were
constucted in this programme. The reading test and comprehension test were developed by
researcher for the study to the effect of remedial programme on attaining learning outcomesin
basic reading and comprehension frominitial level up to class|V. Thisisan experimental study
with an integration of quantitative as well as qualitative methods of inter pretations. One group
pretest-posttest design was accepted for this study. There were a pre-test, treatment and post-
test and delayed post test for the experimental group. Various descriptive techniques were used
for logical analysis and interpretation of qualitative data and t-test for quantitave data.
Conclusionsof the study suggested that the present Reading-Comprehensionremedial programme
was significantly effective for attaining learning outcomesin basic reading and comprehension
frominitial level up to class 1V and sustainable too.
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INTRODUCTION

Education isthe process of enhancement and
development of human life. Thebeginning of forma
education of childisfrom primary education. The
base of holistic development of studentsisput on
by primary education and thenit can be strengthened
by higher education. Reading, writing and counting
/arithmetic arethe base of the primary education.
Through good reading skill students can learn
everything, grasp everything. Dueto good reading
and comprehension skills positive effect can be put

on other subject’s achievement. So it is required to
give attention on this side in teaching- learning
process. Great amount of attempts hasbeen done
toimprovereading, writingand arithmeticin primary
education. Yet, various surveys and assessment
programmes point out this weakness. Children’s
University isadsoworking for quality improvement
of education. If Research based innovative methods
and techniquesand material's can be devel oped for
the problem solving of reading at primary education
level thenit can begiven new horizonto entirestate



181 HORIZONSOFHOLISTIC EDUCATION...,JULY 2015

level education. Thereforetheresearcher needsto
undertake a study in this area through children’s
Universty.
Significant of study

Languagelearningismost essential for formal
education of the students. Due to proper
knowledge of language student’s interaction
become easy and he/she can gain achievement in
any field. They can solvedifficult problems. For
that reading is basic education. Reading skill is
moreimportant among four skillsof language. It
isthe gate way of Knowledge consuming. Hence
itisimportant for studentsto achieve reading skill
from initial stage. Script and signs can be
understood by reading, different punctuation
mark can be understood, and comprehension can
be doing through word and sentence form.
Personality can be developed. Social
communication becomes easy. Writing skill can
be developed. It is necessary but nowadays
studentsareweaker inreading at initial level up
to IV. So they could not do reading
comprehension. For theirimprovement inthisarea
the Children’s University needs to undertake a
research. Through this study Children’s University
will contributeto theimprovement of reading skill
and reading comprehension level up to standard
IV pertaining to the efforts of the Gujarat
government. Reading and Comprehension
programme can be useful for thetext book writer
to develop reading and comprehension
techniquesfor initia level language books. The
teaching-learning techniques of this reading

comprehension programmeswill helptheteachers
for attaining learning outcomes of basic reading
and comprehension.therby it will prove hel pful for
their students.

Concept of Reading

Richard Anderson and the Commission on
Reading (1988) define
“ reading as the process of constructing meaning
fromwritten texts. Skilled readingis

constructive: learning to reason about
written material using knowledge from
everyday lifeand fromdisciplined fields of
study;

fluent: mastery of basic processes to the
point where they are automatic so that
attention is freed for the analysis of
meaning;

strategic: controlling one’s reading in
relation to one’s purpose, the nature of the
material and whether one is
comprehending;

motivated: able to sustain attention and
learning that written material can be
interesting and informative; and
alifelong pursuit: continuous practices,
development, and refinement. ”

Thus, readingisaprocessof constructive, fluent,
drategic, motivated and alifelong pursuit . Reading
means not only written sentences but reading of
thoughtinit.

Characteristicof reading skill

Dechant (1964) remarksthat it isquitedifficult

to giveone comprehens vedefinition of reading that

would suit everybody and thusthere are as many
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definition of reading asthere arereading experts.

He has given eight characteristics of reading.

1)

2)

3)

4)

5)

6)

“Reading is a sensory process” By thishe
wants to say that the reader must have the
senseof vision so that he/ shecould beable
toreact visudly to thegraphic symbols.
“Reading is a perceptual process” Herehe
wantsto say that meaning doesnot exist in
thetext itself but it isthereader who brings
meaning to thetext in theprocessof reading
comprehenson. Theprocessinvolveslooking
at the word, word recognition; meaning
awareness, and relating the word to its
context.

“Reading is a response” By thishe means
that intheprocessof reading, someresponses
aremade by thereader to the printed words
which include vocal and / or sub vocal
muscular responses, eye movement, the
critical and evaluative responses, reader’s
emotional involvement and meaningful
reactionstothetext.

“Reading is a learned response” By thishe
means, reader must learn to respond to the
reading; andit should be controlled by some
sort of motivation and reinforcement.
“Reading is development task’ By thishe
meansthat there should beasort of readiness
for reading in alearner. Itisatask, and the
required/ specific skills should betaught to
thelearnersto grow and develop reading in
them.

“Reading can be an interest” By this he
wantsto say that, ateacher should developa

kind of interestin his/ her learnersfor reading
so that successful comprehension could be
achieved.

7) “Reading is a learning process” Here he
describes reading asamedium of learning.
Accordingto him, reading hepsinacquiring
knowledge and devel opsthereader socidly
andintdlectudly.

8) “Reading is communication” Here, he
defines reading as an active process of
communication where there is a
communication between areader and awriter;
and thecommunication can beasuccessonly
if the reader can make meaning from the
printed page.

(Adapted from Dechant 1964:1-2).
Importanceof Reading

Patel N. (2010) describesimportance of reading
Script and signs may be understood.
Various punctuation signscan be understand.
Comprehension can be done through
understanding of wordsand sentences.
Unfoldment of persondity
Knowledge and information can beachieved.
Protection of Cultural heritage.

Socia communication may be easy.

Deve opment of writing skill.
Componantsof Reading

Learning Point Associates (2004) presents a

review of thefiveessential componentsof Effective
Reading Instruction, which isbased on the report
presented by The National Reading Panel Report
(National Institute of Child Health and Human
Development [NICHD], 2000).
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The componentspresented are:

1. PhonemicAwareness

2. Phonics

3. Huency

4. Vocabulary

5. Comprehension

Above al components are included in the
present study.
Processand Product View on Reading

Thetwo most important viewsfor reading skills
are the “process’ and the “product’ view of reading.
Alderson (2000) gaveathorough description about
the processand product viewsof reading. According
tohimtheproduct isbasically aresult of the process
of reading. And the process of reading means
‘reading proper’ (ibid, p. 3). In other words the
‘process’ of reading may be understood as a sort
of communication between areader and thetext;
wherethereader isnot only involvedin the process
of diciting meaning out of thetext, but aso relates
thetext to higher prior knowledge; givesjudgment
about the useful ness, themeand tone of thetext and
aso countsthedifficulty leve of thetext. Theprocess
of reading can be dynamic and varied for the same/
different reader onthesame/different text at thesame/
different time or with asame/different purposein
reading. “The process is normally silent, internal,
private” (ibid, p. 4). Research in ‘introspection’ has
identified various strategiesthat are used by good
and poor readers in the process of reading.
Researchershavedsolooked a thetextud problems
and the affectiveissuesthat arisefor readersin the

process of reading. Researchers supporting the

process view have suggested that the reading
teacher should di stinguish between the processing
of good and poor reading among the studentsand
when thestudentsare ableto understand the process
thoroughly, they may be ableto search out for other
exigingstrategieswhichmay hepthem. Thusthrough
thehelp of different strategiesapoor or an average
reader can improve his/her reading. He/she can
choosetheappropriate way to gpproach thetext. A
good reader can watch his/her progress of reading
comprehension process and can choose the
appropriate strategy in order to be a successful
reader. Thusthereading comprehension processis
acomplex processwhichinvolvesvarioussrategies
to figure out theintended meaning from the text.
Alderson (2000).

At the same timethe product view of reading
hasnot been set apart. Itisalwaysthereinthelight.
In order to support the product view, it has been
said that whatever be the process of reading, the
outcome, that is, the product, will alwayscomeas
the same. “What matters is not how you reach that
understanding, but the fact that you reach it,.....or,
what understanding do you reach” is more important
(Alderson 2000:4).

Inasecond languagereading class, studentscan
be given certain taskswith afixed outcome (prod-
uct) and with some particular skill or strategy asa
way/method (process) to achieve that outcome.
Herethetasksareitsalf the purpose of reading and
so should becloser tored life purposes. Such tasks
motivatethestudents, generatetheir interest andtake
theninto thereal world, outsidetheclassand aso
present avalid picture of the particular type of read-
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ing. After analyzing thetask, theteacher will come
to know that whether it isthelanguage of thetext,
or the task which is difficult for the learners or
whether the learner’s background knowledge is the
factor, which influenced the reading ability. This
meansthat both the processand product of reading
areaffected by thedifficulty level, type, organiza-
tion, genreand languagein which thetarget textis
written, by the learner’s prior knowledge related to
the subject/topic or theme of thetext; and by the
task itsdlf (Alderson 2000). Thusboth the process
and product of reading checks the reader’s efficiency
and ability to read appropriately and reading com-
prehens on may beviewed asaproduct of theread-
Ing process.

Theattentions of earlier research and teaching
have siwung towardsthe product of reading because
of the fact that the process of reading isahighly
complex phenomenon and hasvariations. But then
it wasredlized that variation may occur in product
too asdifferent readers have different background
knowledge and experience. Meaning does not re-
sideinthetext rather itiscreated by thereaderson
thebasisof ther interaction with thetext and their
own background knowledge (Alderson 2000). This
shows that readers’ background knowledge and the
knowledge of thetarget language affectsthe prod-
uct of readingto alarge extent. Now the question
arises asto which interpretation/understanding the
“product” is to be accepted. To this there are as
many explanations as there are approaches. Ac-
cording to post modernists “all products are pos-
sibleand equally correct, or that noneare correct,
and that the notion of correctnessisinappropriate,
or theoretically misguided” (ibid, p.6). Hence “the

problem remains, for researchers, theoristsand test
congtructorsalike: how to decidewhichinterpreta-
tions are acceptable and which are not?” (ibid, p.6)
Alderson (ibid) hastried to solvethis problem by
di stinguishing between different levels of under-
standing/ interpretation/ product of atext. Hecalls
upontheliteral understanding astheleast difficult
product, themore deeper and difficult istoinfer the
meaning whichisnot stated directly inthetext, and
themost difficult isto approachthetext criticaly;
then to evaluateand so on. Here, he comes closer
to Gray’s (1960) concept of reading “the lines”;
“between the lines”; and “beyond the lines”. So for
Alderson (ibid) both processand product areim-
portant aspects of reading and he views “reading as
aprocess, or to examine the product of that pro-
cess” (ibid, p.7)
Concept of Reading Compr ehension

“Reading comprehension is defined as the level
of understanding of a text/message. This
understanding comesfrom theinteraction between
the words that are written and how they trigger
knowledge outside the text/message.*

- Keith Rayner, Barbara Foorman, Charles

Perfetti, David Pesetsky, and Mark Seidenberg
(November 2001)
“Comprehension is a “creative, multifaceted
process” dependent upon four language skills:
phonology, syntax, semantics, and pragmatics.”
“It is also determined by an individual’s
cognitive development, which is “the
construction of thought processes”. Some
peoplelearn through education or ingtruction
and others through direct experiences.”
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-Tompkins, GE. (2011)
“Proficient reading depends on the ability to
recognize words quickly and effortlessly.”
-Adams, Marilyn McCord (1994)
Typesof Comprehension Strategies

According to Harvey and Goudvis (2000) there

are six main types of comprehension strategies.

1. Make Connections—Readers connect the
topic or information to what they already
know about themselves, about other texts,
and about the world.

2. Ask Questions—Readers ask themselves
questions about the text, their reactionsto it,
and the author’s purpose for writing it.

3. Visualize—Readers make the printed
word real and concrete by creating a
“movie” of the text in their minds.

4. Determine Text I mportance—Readers
(@) distinguish between what’s essential
versus what’s interesting, (b) distinguish
between fact and opinion, (c) determine
cause-and-effect relationships, (d) compare
and contrast ideas or information,
(e) discern themes, opinions, or
perspectives, (f) pinpoint problems and
solutions, (g) name steps in a process, (h)
locate information that answers specific
questions, or (i) summarize.

5. Make Inferences—Readers merge text
clues with their prior knowledge and
determine answersto questionsthat lead to
conclusionsabout underlyingthemesor idess.

6. Synthesize—Readers combine new
informationwith existingknowledgetoform
origina ideas, new linesof thinking, or new
cregtions.

Students quickly grasp how to make connections,
ask questions, and visualize. However, they often
struggle with the way to identify what is most
important in the text, identify cluesand evidenceto
make inferences, and combineinformation into new
thoughts. All these strategies should be modeled in
isolation many times so that studentsget afirmgrasp
of what the strategy is and how it helps them
comprehend text.

I nteractive Process of Reading
Comprehenson

The ability to recognize words rapidly and
accurately was then regarded as an important
predictor of reading ability chiefly withyounger L1
readers as well as for college level students.
However, it was felt later that neither the bottom —
up nor the top —down approach is sufficiently
accountablefor thereading process, and hencethis
resulted inthe proposition of theinteractive model
which incorporates both the bottom —up (lower level)
and the top —down (higher level) processing skills
of reading. Thecredit of interactivemodel goesto
Rumelhart (1977). According to Grabe, W.
(1991:383) “interactive approaches can refer to two
different conceptions,

i) It canrefer to the general interaction which

takes places between thereader and thetext.

[) I refers to the interaction of many

component skillspotentially in simultaneous
operation; theinteraction of these cognitive
skillsleadsto fluent reading comprehension.
“.....reading is interactive; the reader makes
use of information from his/ her background
knowledge aswell asinformation from the
printed page. Readingisasointeractiveinthe
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sense that many skills work together
simultaneously inthe process”

Inthismodel every component inthereading
process caninteract with any other component, be
it “higher up” or “lower down” (Alderson 2000:18).
Thereader usesdifferent kindsof informationfrom
multiple knowledge sources which interact
Smultaneoudy.

Overall it concludesthat reading involvesboth
lower - leve rgpid automaticidentification skillsand
higher — level comprehension / interpretation skills
(Carrel 1988hb, 1989a; Eskey and Grabe 1988;
Rayner and Pollatsek 1989; Samuels and Kamil
1984; Grabe 1991).

Stanovich (1980) hasintroduced amodel and
has named it as an interactive compensatory
model. Inthismodel readers have an opportunity
to compensatetheir weaknessesin oneareaby their
strength in another area. For exampl e poor/weak
orthographic knowledge may be compensated by
good / strengthful syntactic knowledge. These
models were widely accepted as they gave
innumerable range of models and also they “posit
an interaction of a variety of processes ...........
(Day and Bamford 1998).

Objectivesof thestudy

o To construct reading test and reading
comprehension test for standard 1,2,3,4
saperately

« Todiagnose present competenciesof reading
and reading comprehension

« Todevelop programmefor basic reading and
reading comprehension skills

e To study the effect of reading -
comprehension programme in reference to
reading and reading comprehension |earning
outcomes

o To prepare guideline for basic reading and
reading comprehension skillsfor teachers

« To develop teaching-learning material for
reading — comprehension programme

Main Hypotheses
1. Therewill benosgnificant differencebetween

the scores on the pre —test of Reading test
std. 1,2,3,4 and the scoreson the post-test
of Readingtest std. 1,2,3,4.

2. Therewill benosgnificant differencebetween
the scores on the pre —test of Reading test
std.1-4 and the scores on the post-test of
Readingtest std. 1 - 4.

3. Therewill benosgnificant differencebetween
the scores on the post —test of Reading test
std. 1-4 and the scoresonthedelayed post
test of Reading test std. 1-4.

4. Therewill benosgnificant differencebetween
the scores on the pre —test of Comprehension
test std. 1,2,3,4 and the scoreson the post
test of Comprehensiontest std. 1,2,3,4.

5. Therewill benosgnificant differencebetween
the scores on the pre—test of Comprehension
test std.1-4 and the scores on the post-test
of Comprehensiontest std.1-4.

6. Therewill benosgnificant differencebetween
the scores on the post—test of Comprehension
test std.1-4 and the scores on the delayed
post test of Comprehensiontest std. 1-4.
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7. Therewill beno significant differenceinthe
post-test mean scores on Reading
Comprehensiontestinthe experimenta group
inrelation to school typeand gender.

Variables

1. Independent variables:

1.1 Remedid programmefor basicreading
and comprehension skills

2. Dependent variables:

2.1 Learning outcomesinbasic readingand
comprehensonskills
Resear ch M ethodology
Thisisan experimentd study withanintegration
of quantitative aswell as qualitative methods of
interpretations.
The one groups pretest-posttest design was

treatment and posttest and del ayed posttest for the
experimenta group.

1. Population

All thestudentsstudyingin standard 2-5in
Guagjarati medium primary schools of
Gandhinagar city wasthe population of for
thisstudy.

. Sample

A group of 30 students studying in Borij
government primary school and 29 students
studyingin Preranaprivate primary school of
Gandhinagar were selected as experimental
group. Thusthetotal samplesizewasof 59
students. The sample was selected by
‘convenient sampling’ method. Both the
schools are affiliated with Children’s

accepted for this study. There were a pre-test, University asVidyaniketan.
Table: 1 Samplesizefor experimental work
No.  School’s Name Sd.-2 d.-3 Sd.-4 Sd.-5 Total
Boys Girls Boys Girls Boys Girls Boys Girls Boys Girls

1 Borij Pschool 01 o7 ®@ oL 07) ® ® ® 12 18

2 Prerana P. school 06 ®@ (03] ®@ (03] 00] 07} @ 2 or
Total 07 0°) 08 0¢] 10 03 0°) 08 A 5
Totd(B+G) 16 11 15 17 59

3. Tools for the study

Toolsfor qualitativedata:

3.1 Teacher’s diary developed by the
researcher

3.2 Observer’s report developed by the
researcher

Toolsfor Setistica data:

3.3 Reading test developed by the
researcher

3.4 Comprehension test developed by the
researcher

4. Development of Remedial programme

for basic reading and comprehension
skills
Reading and review of related bookson
reading-comprehension skills &
Educational methodology and related
researches.
Sd ection of bas ccomponentsof reading
and comprehension based on expert’s
opinionsand books and researches.
Adopted of an activity packagefor basic
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reading and comprehension devel oped
by Chaudhary H. at primary level.
Reformation of an activity packagefor
reading and comprehension at
secondary level.

Validation of an activity package for
reading and comprehension through

experts.

Thiswas devel oped meticuloudy and carefully
to achieve students basic reading and
comprehension skills. It consisted exercises, pair
work, group work, collective and individual
activities, observation picturereading, discussonand
questions, signsidentity and make apair, picture
and word game, follow reading technique, word
reading, sentence reading, paragraph reading,
alphabet reading, word construction, pictures,
songsand poems, games, tabl et games, synonymous
word, guestions on sentence, fill the blanks and
storiesand questions. It wasbased onthepractical
aspects of reading and comprehension skills
components at conscious cognitive and affective
level. The packageincluded print and interesting
visual materials. It wasvalidated by expertsand a
sampletesting in the classroom. The programme
contained 42 types of activitiesin total and 25
periodsof 90 minutes.

5. Implementation of Remedial programme
for basic reading and comprehension
skills

The study was conducted under two major parts.
First was devel opment of the programme and
second was its implementation. The
implementation also intended for quality

improvement of the programme. The programme
was implemented in two primary schoolsat the
same time. So there were two experimental
groups. The experimental groups consisted of
boys and girls students of standard 2-5. Based
on the pre-test of Reading and comprehension,
the poor boys and girls in reading and
comprehension skills from standard 2-5 were
selected asasample. Theimplementation started
from 12 August 2014 and completed 16 October
2014. The execution of whole programme
consumed 40 hours. The programme was
implemented by two ladies teacher in both the
schools. Both the teachers were worked in two
different groups. One group consisted of slow
learners and second group was fast ahead in
learning. After theimplementation of remedial
programme, the post-test was conducted on
sample. Two month | ater delayed post-test was
also conducted.
6. Datacollection
Multiple techniques were used for data
collectionto catch wider view of theredity.
Thedatacollectionwork wasdonethroughout
the study, i.e. before, during and after
implementation of programme. Varioustools
and techniqueswereused for quantitativeand
qualitative datacollection. They areasunder:
1. Teacher’sdiary - Qualitative data
2. Observer’s report - Qualitative data
3. Reading test— Quantitative data

4. Comprehension test—Quantitative data
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Dataanalysisand I nterpretation
Variousdescriptivetechniqueswereused for
logical analysis and interpretation of
Qualitative data. Moreover verbal and non
verbal expressions were taken in to
condderationfor interpretation. Thefollowing
techniqueswere used for dataanalyss.
Techniquesfor qualitativedataanalysis:

Languageandysis

Contentandysis

Anaysisof likesand didikes

Non verba expression i.e. gestures,
body expression, faceexpression
Techniques for quantitative data
analysis:
The hypothesesweretested withthe help
of thet-test.

Table-2 Effect of Reading —comprehension remedial Programme on scores of Reading test in different level in
experimental group

Sd. Test N score  Mean  Sd.deviation  Df Co-relation T-value

1 pre-test 16 21 756 314 139 0.86 4.40%*
post-test 16 2 1368 804

2 pre-test n 2 0 0 190 0 3.33**
post-test 1 2 6.36 6.32

3 pre-test 15 15 306 341 0.65 071 8.20**
post-test 15 15 846 3%

4 pre-test 17 15 041 117 060 027 9.11**
post-test 17 15 588 252

14 pre-test 5°] 71 2 389 055 0.72 10.43**
post-test 5°] 71 874 6.15

14 post-test 5°] 71 874 6.15 0.72 077 008
de. post-test ) n 868 524

** 0,01 level significant

Table-2 suggested that obtained T-value of std.
1,2,34and 1-4issgnificant & 0.01level. Themean
of post-test is higher than the mean of pre-test.

Thereisno sgnificant differencebetweenthemean

of post-test and the mean of delayed post test. It
showsthat the effect of Reading-comprehension
programme remainsfor long time. It meansit is
sustai nable devel opment about reading skills.
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Table-3 Effect of Reading —comprehension remedial Programme on scores of Comprehension test in different level
in experimental group

d. Test N score Mean Sd.deviation  Df Co-relation T-value

1 pre-test 16 15 025 0.77 111 027 5.41**
post-test 16 15 6.31 462

2 pre-test u 17 209 221 095 037 1.92%*
post-test 1 17 545 323

3 pre-test 15 20 373 386 178 -0.10 2.65%*
post-test 15 2 846 513

4 pre-test 17 2 264 346 112 005 5.22%*
post-test 17 2 852 329

14 pre-test 5 74 216 310 064 012 8.01**
post-test 0 A 730 424

14 post-test 5 74 7.30 424 0.65 032 2.99**
de.post-test 7] 74 535 425

** 0.01 level significant

Table-3 suggested that obtained T-vaue of std.
1,3/4and 1-4isggnificant at 0.01 level. Themean
of post-test is higher than the mean of pre-test.
Thereisno significant difference betweenthemean
of pre-test and the mean of post test of std. 2. It
showsthat the effect of Reading-comprehension
programme on std.2 is no more. It should be

improvedfor std. 2. Thereissignificant difference

between the mean of post-test and the mean of
delayed post test of std. 1-4. Themean of post-test
ishigher than the mean of delayed post-test of std.
1-4. 1t shows that the effect of Reading-
comprehension programmeisno morefor along
time. It meanstheactivitiesof comprehensionshould
beimproved.

Table-4 Effect of Reading —comprehension remedial Programme in reference to school type and gender

Variables Test N Mean Sd. deviation Df Co-reation T-value
School Type Gov. 0 174 827 248 -0.23 110
Private 2 14.65 889
gender Boys A 1421 844 218 002 1.98*
Girls 5 1856 836
* 0.05 leve significant
girlsthan boys.

Table-4 suggested that obtained T-value of
school typeisnot sgnificant. It meansReading-com-
prehension programmeworks on both thetype of
school government aswell aspprivateschool issame.
Thereissgnificant difference between themean of
Boysand themean of Girls. It showsthat the effect
of Reading-comprehension programmeismoreon

Findingsof the study
Findingsonthe basesof statistical data analysis
1. Reading-Comprehension remedial
programmeiseffectivefor ataininglearning
outcomesin basicreading frominitial level

uptoclasslV and sustainabletoo.
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Reading-Comprehension remedial

programmeiseffectivefor attaininglearning
outcomesin basi ¢ reading-comprehension
frominitid level uptodassIV. Thesusainable
development comprehensionactivitiesshould
required morepractice.

Therewas no significant difference between
the post-test mean scores of government
school and private school. Reading-
Comprehensonremedia programmeworks
on both types of schools with the same
intengty.

Therewassgnificant difference betweenthe
post-test means’ scores of Boys and Girls.
The post-test means’ scores of Girls is higher
than that of boys. Reading-Comprehension
remedia progranmeworksmoreon Girls
than Boys.

FHndingsonthebasesof quditative data andysis

1

It can be said on the basis of the teachers’
note that the Reading-Comprehension
remedial programme is very effective on
students of standard 2-5.

Studentslike most of activitiesof Reading-
Comprehension remedial programme.
Students had a very positive feedback on
majority of tasks. Students’ reading interest
growsup.

It can be said on the basis of the teachers’
note that the method of learning —reading
and comprehensi on during the programme
wasvery good.

Studentswere doing good reading through
follow/further reeding.

5. Different physica-mentaly typical students
can also achieved learning outcomes of
reading and comprehension through this
programme.

6. Reading and Comprehension related
unexpected result was found in students
through different techniques of programme.

7. Continuous practice and revision became
helpful inlearmingatinitid level

8. It can be said on the basis of the teachers
notethat teachersal so felt happinessduring
the teaching-learning process because of
interesting and varieties of activitiesof the
Reading-Comprehension programme and
ther different abilitieswere a so devel oped.

9. Studentslearnt without fear and happily due
to free classroom atmosphere and students
teachersrelation became soulful.

10. Students could learn better in peer and
grouplearning.

11. Studentsfdt difficulty in acquaintanceand
utterance of similar type of aphabets and
complex words fill intheblanksin sentences,
sentence congtruction, Sign picturesand some
activitiesof comprehension.

Conclusion

Reading and Reading comprehension skillsare
very important skillsduring entire education and
whole life. The present study has tried to
strengthen these skills centering upon theinitial
level up to standard IV’s students of Gandhinagar
city. Onthebasisof thesefindings anditsanalysis
we can say that reading and reading
comprehension skills can be devel oped through
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thisremedid programmefrom very beginning sage
of formal educationinlanguage weaker students
also. Moreover the study also suggested that
different teaching — learning techniques should be
developed for reading and reading comprehension
skillsand they should be applied in classroom

teaching.
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