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ABSTRACT

As a language that assures vertical upward mobility and enhanced professional prospects,
English may have been framed as a language of power in popular imagination, but its
pedagogical dimension is indubitably seen as an unproblematic, value-free cognitive activity
marked by ideological neutrality and essential apoliticality. Such a theorization is deeply
embedded in its utilitarian value in the increasingly globalizing and digitalized world. However,
neo-Marxian critique of education in the last quarter of 20™ century has underscored the
politics inherent in pedagogical practices through which English is taught in academic
institutions. On closer analysis, such a critique evidently forges continuities between the
colonial and postcolonial agenda of English Language Teaching (ELT) as a tool for
manipulation and consolidation of power and ideology respectively. The primary objet of the
paper is to locate and critique these political continuities and ideological overlaps between
policies and practices that govern ELT in these eras. In doing so the popular methodologies of
ELT like grammar and vocabulary, audio-lingual method and communicative and ICT-enabled
approaches will be investigated and possibilities of devising such an alternative pedagogical
model will be discussed as would subvert the imperial ideological framework and bring about
an abiding decolonization of discipline and nation. Finally, suitability of avant-garde
framework of critical pedagogy will be assessed to realize such an ambitious project.
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INTRODUCTION

Popular humanistic conception of education in
general and language learning in particular dictates
that these processes, idealistically imagined to be
great levellers in the socio-culture system, iron out
differences and inequalities operating at the level of
class, caste, religion, language and culture. The logic
behind juxtaposition of these two categories derives
from the fact that language constitutes the primary
vehicle through which education is furnished,
knowledge is acquired, produced, processed and
disseminated and subsequently power and pelf are
negotiated. In a world globalizing and digitizing at a

breakneck pace, English has come to be seen as a

vector of power and material success precisely
because of its being a common denominator to the
processes of educational dissemination and
knowledge production. A group of Indian
theoreticians who have upheld the neutrality of
English in bestowing empowerment and enablement
across the multifarious divides that characterise the
country (Illaiah, 2005; Anand, 1999) are not
unjustified in celebrating the prowess of the language
which has removed historical barriers to knowledge
and communication for the marginalized sections of
Indian society. In fact, they are notisolated in singing
hosannas to Goddess of English; many representing

the privileged sections of society like Gurucharan










































